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Findings & Discussion
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Students’ Perceptions
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Figure 1: Students' need for tutor intervention

“we did have three very different approaches [from tutors], and when I compare two of
them, I think the one where the tutor had a little bit more input, the group responded very
well, and the discussions that ensued seemed to be much richer and much more thoughtful,
and more people were inputting to them” $# >?%

“It was a whole new subject to me and I did need some guidance about where to go with it
all, so it was definitely better to have some contribution .... the comments that were put on
by the tutor were more of a question. They tended to ask you to go further, explore the idea,
so I suppose they helped the discussion along really.” $#>4&
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“We had 3 different tutors, and the last one was [Tutor] and she did sort of ‘plant’ things
from time to time” $#>@4

“[Tutor] drew things out of me, because [Tutor] would say yes, you've said that now, but
what do you mean by this? .... so it was encouraging me to post more than just the one
posting that I had to do .... it was as if [Tutor] was trying to stretch us in that module, by
asking us questions” $#>54

’ 6 >

“tutors should not dominate and tell the learners what to think; or focus always on the
tutor’s own views, but they should definitely be there as an omnipresent and omniscient
being (in the discussion board at least!)” $#8&

“Maybe guidance is the word really, .... for the simple reason that the tutor knows what’s
in the course, and what will benefit and what will waste the students’ time; whereas the
people who are taking part in the discussion — its just like meC ~ $#Dé&

"It's like leading a horse to water - OK you can't make it drink, and adult learners do have
to take responsibility for themselves, but the tutors' role should be to get you to the water."
$#84
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"The purpose of the online discussion activities is peer support. .... It’s about your own

learning and supporting others to learn.” $#>54

"my personal feeling is that it’s a 'light hand on the tiller', it’s just to keep things moving
along - and to encourage the group itself to try and work collaboratively, in a group way,
.... almost like a PBL [problem-based learning] group, .... so the tutor sits there and has
that role, so you make sure that the process is occurring” $#>184

"I didn’t feel like I was writing for the teachers, I felt I was writing for the Group. I
expected the rest of the Group would read what I had written, but I didn’t particularly
expect that the teachers would read every posting, and it wouldn’t have mattered whether
they did or not, because the intention was that you were writing for your peers, not for the
teacher”. $#>4

“The tutor can ‘oversee’ that students are on the right lines without ‘spoonfeeding’
students” $#504
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"The main thing was getting feedback from the draft assignments. .... wherever I could,
apart from the actual draft assignments, I tend to just try to go it alone. .... But right from
the beginning on the first day, I said I don’t like group-work." $#>>4

"I found the feedback came back swiftly, was very useful, when you're doing sort of
formative work" $#0@%

"I think the big thing for me was Personal Tutor contact time, around the assignments”
$#>G4
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"not only did [Tutor] interact more with me, [Tutor] interacted more with everybody, and —
it was as if [Tutor] was taking — and I know this is not the case, but it was as if [Tutor] was
taking a greater interest — it just appeared that way. I know it probably isn’t that [Tutor]
was more interested than the other two people, but it just appeared that way, because the
interaction was greater.” $#>54

“I don’t think that tutor would have read our postings, that’s not the feeling that I got - but
maybe they did, and they just didn’t respond?” $#>?%

Tutors' Perceptions
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"normally I've also watched and thought well I don’t want to be ‘muscling in’ on the
discussion” $ 0&
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“Well, I see the tutors’ role there to be much akin to the role in the PBL setting, where

you're there maybe as a facilitator of learning, not to actually teach, but to facilitate
progression” $ 8%

“I flick through and scroll down and look what people are saying, and if its all going
wonderfully well, maybe do nothing” $§ 5&

(

"I would prefer to have it from the student participant, than for me to say 'well, have you
thought about' or 'l don’t agree with this'— I'd rather they did it." $ 84

“that’s where you get into this problem of how far it’s their discussion board and how far
it’s the tutor’s discussion board” § >&
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"I always finish off any posting I make by inviting comment, or asking a question - never
just making it a ‘closed’ statement,; and if I've replied to one person, then I always ask the
rest of the group whether or not they agree” $ 2

"[ think its about aiding the students’ understanding, but doing that through prodding,
through suggesting, by summarising, if that’s appropriate, the different threads, or just
saying well done! ... And its trying to bring that added dimension — to taking them that one
stage further, from what they 've read to perhaps how they can apply it, or taking some of
our students from a very narrow focus in their particular area to try to get them to look at a
broader canvas"” $ 5&
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"as you go on, you form a relationship and you are able to move into a more facilitative
relationship” § 5&

“I also feel that overt ‘tutor presence’, as an aspect of the overall ‘climate of trust’, seems
to be quite important when they are just getting started” $ 2%

Types of Intervention
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(
% ' $011?< >5G& "we find the leadership role of the
instructor to be powerful in triggering discussion and facilitating high levels of thinking and knowledge
construction™
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TYPES OF TUTOR POSTINGS, ALL 3 MODULES
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Notes:

Tutor 5 did not act as academic tutor for any of the Learning Sets in Module 1
Tutor 1 did not act as academic tutor for any of the Learning Sets in Modules 2 or 3
Tutor 4 did not take part in Madule 3

Figure 2: Type of tutor postings, using the Blignaut & Trollip (2003) taxonomy
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Figure 3: Type of student interaction, using the Sackville & Sherratt (2006) typology
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